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Abstract

The PRME policy introduced by the United Nations (UN) in 2007 significantly enhanced practice-based learning environments for business
courses across the globe. Institutions faced integration delays of Principles for Responsible Management Education (PRME) because of
existing cultural and geographic differences. Students risk missing essential educational opportunities that would build their future leadership
skills. Leadership skills development among students enhances their employment opportunities since it boosts their prospects of securing jobs
and running successful businesses.

The United Arab Emirates (UAE) made substantial progress in infrastructure and education since its establishment over 70 years ago.
However, the difference between UAE educational institutions and Western institutions is not clear when it comes to implementing PRME.
Therefore, this study aims to provide a critical examination and analysis of how PRME is integrated into the UAE education system. The
research began by evaluating multiple concepts to determine a suitable framework for assessing the implementation of the PRME strategy
within UAE educational institutions. The WPR approach offers an analysis of PRME within the UAE educational framework which includes
the examination of societal structures linked to relevant stakeholders. The WPR (What is the Problem Represented to be?) theory emerged as
an appropriate choice for inclusion in this study.

The results of the WPR research point to two issues with the integration of PRME in UAE education: The PRME curriculum suffers from
insufficient practice-based teaching methods and fails to establish connections between PRME policies and the United Nations Sustainable
Development Goals (SDGs). The research provides vital insights yet calls for subsequent studies to build on these findings through primary
investigations in locations beyond the UAE.
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1. Introduction
This study defines policy analysis as the systematic application of formal reasoning to create recommendations that address
challenges within government and non-profit organizations. This policy analysis definition has been selected because it applies
across multiple industries and disciplines (Ellwood and Smolensky, 2015). The UN's creation of the PRME policy which
impacts multiple cultures and countries globally through economic development job creation and environmental sustainability
demonstrates the essential function of policy analysis in ensuring regional population benefits and welfare. The UN established
the PRME in 2007 to increase student understanding of sustainability in business and management education (PRME, 2024).
Table 1 provides a list of the seven guiding concepts of the PRME policy.

Table 1, The PRME Principles
Source. PRME, 2024

Principle Explanation

Purpose To advance responsible management education to foster inclusive prosperity in a world consisting of thriving
ecosystems.

Values An emphasis to placed on organisational-based responsibility and accountability to society and the
environment.

Teach A focus on transforming learning environments by integrating responsible management-based concepts and
practices into related curriculum and pedagogy.

Research A focus related to studying people, businesses, and the state of the world to inspire responsible management
and education-based practice.

Partner To engage people from academia, business, and government to support advances in responsible and
accountable management-based education practices.

Practice An aim is to implement responsible as well as accountable management principles by individuals as part of
their related governance and operations.

Share An aspiration to share successes and failures to enable collective learning and to better enhance living and
experiencing a group’s common values and purpose.
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Through its effective cooperation with the UN along with business and management education institutions globally the PRME
policy has gained widespread interest since it remains a voluntary initiative. The PRME policy serves as a vital tool for
enhancing graduate employability worldwide while preparing students for future leadership roles (PRME, 2024). Academic
partnerships with PRME officials shape curricula that create practice-based learning opportunities for students. The PRME
initiative strives to influence management education while building a future workforce of responsible decision-makers
committed to sustainability-based development (PRME, 2024).

The PRME Secretariat works in partnership with the UN to encourage management schools and companies to work together
towards shared goals while generating collective results (PRME, 2024). Schools, colleges, and universities work alongside UN
PRME officials to establish course learning goals aligned with PRME policy elements to integrate PRME principles into
educational resources for business management students at every academic level. Academic institutions form partnerships with
UN PRME representatives to develop faculty training initiatives which prepare educators to grasp PRME policy application in
classroom settings through lecture materials that integrate PRME standards including online courses and physical training
sessions (PRME, 2024; United Nations, 2024). Through the PRME strategy, students studying business can become future
leaders knowledgeable about the UN Sustainable Development Goals (SDGs) (United Nations, 2024). Since 2007 PRME has
become part of university curricula in Western nations (PRME, 2024).

From the authors’ perspective, Human Capital theory provides the foundational basis for PRME policy objectives. The path to
societal contribution and personal growth requires citizens to continuously develop their knowledge base and skills while
maintaining their health throughout their lifetime. The PRME policy aims to improve student education on global societal
matters to empower them to make significant impacts on future generations by boosting their employability and leadership
skills (PRME, 2024). Through its initiatives, the PRME transforms current students into future leaders while highlighting the
policy's extensive effects, especially in emerging educational centres like the UAE (PRME, 2024).

The American University of Cairo held a regional forum event in November 2011 which introduced the PRME policy to the
MENA region (PRME, 2024). The University of Dubai organized the UAE's first PRME forum event in November 2013
(PRME, 2024). Zayed University in the UAE hosted a PRME event during the year 2018. A PRME forum event took place at
De Montfort University in the UAE in 2019 according to PRME (2024). The University of Dubai along with De Montfort
University Dubai hosted multiple PRME events while PRME's influence extended into the UAE government's Future Roadmap
Policy 2036 which prompted the PRME Regional Forum to rebrand as the PRME Middle East Forum.

The PRME policy has become an integral part of UAE educational institutions since 2011, especially at the higher education
level which is demonstrated by the comprehensive overview of its historical presence and policy awareness in the nation. This
study aims to provide a comprehensive critical examination and research investigation of how the PRME strategy is executed
within the UAE higher education system. The research will examine the challenges faced by universities in the UAE when they
try to integrate PRME policy-related subjects into their business management programs. The research will assess how
effectively PRME policy makes business courses in UAE higher education institutions aware of global challenges by examining
factors like culture, geography, language, and learner level.

2. Methodology
The research team employed a systematic literature review (SLR) to identify important studies examining PRME policy
functions in the UAE higher education sector. An SLR constitutes a scholarly review of the evidence for a particular issue by
applying critical procedures to search for, define and evaluate relevant research. The SLR ensured methodological integrity and
evaluation through the incorporation of Preferred Reporting Items for Systematic Reviews and Meta-Analyses (PRISMA).
Table 2 outlines the various inclusion and exclusion criteria used throughout each PRISMA stage.

Table 2. Exclusion and Inclusion Criteria for Articles in the PRISMA Process

PRISMA Stage Exclusion-Inclusion Criteria
Identification 53 out of 110 articles were excluded based on them being after the year 2007.
Screening Review — 31 out of 53 articles’ abstracts did not match the focus of this study.

Retrieval — the full version of 26 out of 31 articles could not be accessed which may
have been attributed to subscription or technical-related challenges.
Eligibility — Out of the 26 articles, 6 studies were taken out as they did not directly focus
on the PRME policy in a UAE context which was the 1% reason and 5 were removed
due to them not focusing education sector which was the 2" reason.
Included 15 articles were then reviewed and analysed as per the elements of the selected theories.
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The UN established the PRME policy in 2007 which served as a rationale for the selection of articles in Table 2 (PRME, 2024).
Carol Bacchi's What is portrayed as the issue? (WPR) approach was applied during the analysis of the 15 publications. The
analysis of 15 publications in this study utilized the WPR method. The analysis followed the procedure outlined in Table 3.

Table 3. The Layers of the WPR
Source. Bacchi and Goodwin (2016)

Questions/Steps Explanation

Question 1 Identify the central issue (e.g., "gender inequality"”, "drug abuse", "economic development", "global
warming", "childhood obesity", "irregular migration" and others) that particular policy or policies
address. How does the policy or policies portray a particular issue?

Question 2 What fundamental pre-suppositions or assumptions form the basis of this “problem” representation
(problem representation)?

Question 3 What led to this particular understanding of the "problem"?

Question 4 Which elements of this problem representation remain uncontested? Where are the silences? Can the
“problem” be conceptualized differently?

Question 5 How does this representation of the “problem” generate discursive outcomes and influence both
subjectification and lived experiences?

Question 6 Question 6 - Through which processes and channels has this issue representation been created and

then spread and sustained? What is the current status of this representation and how can it be
interrupted and substituted?
Step 7 Apply these questions to your area of problem exploration.

The post-structural policy analysis technique WPR (What's the Problem Represented to be?) was created by Carol Bacchi
alongside Susan Goodwin. Method (Bacchi and Goodwin, 2016). This approach challenges policymakers to critically analyze
the problem representations showcased in Table 3 according to Bacchi and Goodwin (2016b) rather than accepting them at face
value. The research team selected the WPR approach because its components listed in Table 3 provided them with a
comprehensive and critical perspective on PRME implementations in UAE higher education (Bacchi and Goodwin, 2016b). The
WPR method received attention since it offers critical insight into problem creation and representation which helps expose the
political aspects of adopting PRME within the UAE higher education system (Bacchi and Goodwin, 2016). The WPR technique
offers a six-question framework (see Table 3) that facilitates policy analysis through a sequential process while providing a
transparent and solid analytical foundation (Bacchi and Goodwin, 2016).

The WPR technique offers analytical flexibility by functioning as a dynamic framework that merges multiple disciplinary and
theoretical perspectives which supports this study's analysis. The analytic method shatters remaining silent areas while
reinforcing established categories and assumptions through its focus on marginalized groups and perspectives (Bacchi and
Goodwin, 2016). The WPR method analyzes the PRME policy in UAE higher education through a structured and complex
critical approach that goes beyond policymakers' perspectives and general effectiveness questions. This method serves to
identify how a specific policy generates problems (Bacchi and Goodwin, 2016). The WPR analysis results offer perspectives
that help improve PRME education delivery effectiveness in UAE higher education regarding necessary policy research
knowledge and skills for national and international PRME policy contexts. The study delivers useful conclusions related to the
paper's main topic but the author recognizes the potential for future primary research to extend this work which current
constraints did not permit.

3. Analysis and Discussion

Table 4 presents the results of the WPR analysis of the 15 reviewed papers (identified using the SLR and PRISMA methods in
Table 2).

Table 4. The WPR analysis of the PRME policy

Questions Findings

Question 1 - Identify the central issue (e.g., The PRME policy aims to educate citizens about poverty and inequality
"gender inequality", "drug abuse", "economic challenges along with supporting innovation and environment-friendly
development", "global warming", "childhood practices while fostering economic growth which aligns with the UN’s
Obesity", ”irregular migration" and OthCI'S) that 17 Sustainable Development Goals (United Nations, 2024)

particular policy or policies address. How does

the policy or policies portray a particular issue?
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Question 2 - What fundamental presuppositions
or assumptions form the basis of this “problem”
representation (problem representation)?

From the PRME perspective, the problem's presupposition assumes that
the growing global individualistic society leads to minimal citizen
awareness regarding challenges that could affect the broader population.

Question 3 - What led to this particular
understanding of the "problem"?

The United Nations recognized this problem through primary and
secondary research by implementing the PRME policy in 2007 (PRME,
2023) and establishing 17 Sustainable Development Goals in 2012
(United Nations, 2024).

Question 4 - Which elements of this problem
representation remain uncontested? Where are the
silences? Can the “problem” be conceptualized
differently?

The PRME policy operates under the premise that all geographic
contexts share identical cultural features despite earlier research
demonstrating cultural diversity between Western and Eastern societies.

Question 5 - How does this representation of the
“problem” generate discursive outcomes and
influence both subjectification and lived
experiences?

The policy follows seven basic principles which display restricted
attention towards different contexts including location, industry and
cultural diversity along with situational elements. The PRME policy
creators believed their approach would uniformly apply across different
populations but this is inappropriate because populations globally
exhibit diverse characteristics such as language and cultural differences.

Question 6 - Through which processes and
channels has this issue representation been
created and then spread and sustained? What is
the current status of this representation and how
can it be interrupted and substituted?

In 2007 at a global event in Brazil, the UN and the Association to
Advanced Collegiate Schools of Business (AACSB) partnered with
universities to present the problem of citizen unawareness about major
challenges while introducing the PRME policy as a solution to this
problem. Universities worldwide adopted the PRME policy which
required faculty members to work alongside the UN to incorporate
PRME content into their educational programs. The implementation of
PRME within university classrooms progressed at a delayed pace in
regions like MENA and South Asia when compared to Western
countries. The widespread belief exists that university adoption of this
policy will produce future leaders who demonstrate stronger leadership
qualities and possess enhanced comprehension of global challenges
(PRME, 2024).

Table 4 demonstrates that PRME Question 1's response highlighted the policy's statement about global citizens lacking

knowledge of global issues they have not personally experienced (PRME, 2024). According to the WPR analysis of Question 1
response, the PRME policy was created to improve resident education about poverty and inequality along with innovation and
environmentally friendly practices that support economic growth (PRME, 2024). The UN's 17 Sustainable Development Goals
(SDGs) matched the issues which PRME aimed to solve (PRME, 2024; United Nations, 2024). The WPR analysis of PRME
Question 2 reveals a PRME assumption which suggests that growing individualism in Western societies as per Hofstede (2011)
leads to citizens being less attentive to collective issues since those issues do not personally affect them.

The UN cross-country empirical research presented in Table 4 which addresses Question 3 of the WPR analysis for PRME
policy demonstrates how global citizens fail to understand global problems unless they experience them personally. In 2007 the
UN addressed this matter by introducing the PRME policy (PRME, 2024). The establishment of the 17 Sustainable
Development Goals (SDGs) in 2012 provided substantial guidance for how the issue was presented (United Nations, 2024).
According to the WPR analysis results displayed in Table 4 for Question 4, there is a lack of recognition that PRME-related
problems may vary based on different cultural contexts as well as geographic locations and business sector environments. The
author suggests that recognizing the possibility of unique challenges specific to different cultures or regions in the PRME policy
could lead to a new conceptualization of the problem.

The answer to Question 5 in Table 4 reveals that the PRME policy limits itself to seven principles. Previous statements
highlight that different settings including geography and sector receive minimal attention along with cultural aspects and
situational conditions. The PRME policy's creators operated under the assumption that their policy would universally apply
across all populations without adaptation which the author finds inappropriate because, through the WPR analysis, global
populations display substantial differences in language, cultural practices, and religious beliefs.

The results for Question 6 mentioned the UN, and a consortium of institutions presenting at a global event in Brazil in 2007
which discussed public unawareness concerning broader societal issues. The same global event witnessed the introduction of
the PRME policy as a solution to the identified problem. The PRME policy is now widely embraced by universities around the
globe because it includes a collaborative effort between professors and the UN to incorporate PRME material into educational
resources. The implementation of the PRME in classroom settings has progressed at different rates across various locations. The
adoption timeline for PRME in university classes across MENA and South Asia regions shows a delay compared to Western
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countries. Acceptance and implementation of this policy by universities will produce leaders with stronger traits and deeper
global challenge comprehension for future generations, as stated by the author although PRME data integration into business
management teaching materials varies in speed (PRME, 2024; United Nations, 2024).

The findings in Table 4 demonstrate that the PRME policy effectively integrates SDG-based knowledge and content into
business management courses at UAE universities. The outcome of this approach produces graduates and citizens with
advanced knowledge about global challenges while establishing a foundation for future leadership. The evaluation indicated that
the PRME policy failed to consider the cultural behavioral and socioeconomic variations between different industrial and
geographic environments. Academics in UAE universities faced challenges using PRME to create teaching materials for
business management students because PRME policy did not account for local cultural and socioeconomic differences.

Implementing PRME-related content into business management programs serves as an AACSB accreditation requirement
which could address cultural variation challenges that PRME overlooks in transnational and international academic partnerships
with UAE-based educational institutions. AACSB accreditation provides university business schools with the advantage of
higher graduate employability compared to other institutions because it represents their achievement of internationally
recognized quality standards. The accreditation has attracted an increased number of students. Several higher education
institutions in the UAE have achieved AACSB accreditation status while others continue to work toward obtaining it.
University business schools which receive AACSB accreditation need to undergo regular renewal of their accreditation status.
When PRME-related content becomes mandatory in business courses UAE institutions will need to increase their funding and
training to improve PRME content integration into business management programs.

4. Conclusion
Section 1 details the creation of the PRME policy which aimed to provide university business graduates with improved
comprehension of global issues while establishing a foundation for future leaders who would guide upcoming generations. The
author indicated in Section 1 that PRME policy components and Human Capital theory are aligned due to their shared goal of
preparing citizens to support future generations for societal benefit. This study aimed to critically examine and analyze the
implementation of PRME within higher education institutions in the UAE.

The research focused on the challenges encountered when trying to integrate PRME policy topics into business management
programs at UAE educational institutions. The research evaluated how PRME policy helps UAE higher education business
courses teach students about global issues including climate control, gender equality and exploitation through cultural,
geographical and linguistic considerations along with student proficiency levels. The study checked if PRME data was
integrated into the teaching materials and curricula of business programs at UAE universities.

The research showed that PRME does not sufficiently consider cultural variations across different regions and industries when
implementing and teaching curricula to business students. The WPR analysis of 15 papers related to PRME revealed these
findings after using SLR and PRISMA methodologies. The author believes this limitation obstructed PRME's ability to enhance
business management teaching about educational materials delivery within UAE universities. A critical research study
examining PRME policy effectiveness in UAE higher education has been presented through the application of WPR analysis.
Nevertheless, the authors have proposed these recommendations based on their previous discoveries.

Innovative Technologies

According to earlier studies, educators and legislators can increase their productivity by incorporating state-of-the-art
technology into standard operating procedures (Al Jaghoub et al., 2024; Gilani et al., 2024). Artificial intelligence (AI) and
machine learning (ML) have revolutionised business operations across all industries (Aseer et al., 2024; Moussa et al., 2024).
The successful adoption of innovative technologies for business growth and survival has been demonstrated in past studies
based on other industries (Krupicka et al., 2024; Gilani et al., 2023b).

On the other hand, the leadership style of educators and politicians may influence the acceptance of new technologies, as
demonstrated by the findings from studies like Golshan Sorour et al. (2024). However, the adoption of innovative technologies
is based on the leadership styles adopted in organisations, especially, during challenging eras like the COVID-19 era (Gilani et
al., 2023a; Gilani et al., 2025; Sulthan et al., 2022).

Reliable infrastructure

The writers emphasise how important infrastructure is to a university's ability to continue operating, grow, and incorporate
policies into its curricula, especially for stakeholders situated in rural and isolated areas. For example, having access to adequate
broadband infrastructure may improve the practice-based learning experience for students (Gilani and Faccia, 2022). However,
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because this metric is still not frequently used, Gilani et al. (2022) demonstrate that the rurality of commercial districts may
have various infrastructure difficulties, especially for rural-based students desiring to pursue a distant or virtual education.

Partnerships opportunities

The authors recommend that policymakers and universities work closely together while formulating and adopting policies like
PRME into the teaching curriculum. For example, the results from Yasin et al. (2023) highlight the advantages of partnerships
between businesses and universities which may lead to improvements in staff knowledge and practice-based learning for

students.
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